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“Learning Increases, When Learners
Have A Sense of What They Are
Setting Out To Learn, A Statement of
Explicit Standards They Must Meet,
And A Way of Seeing What They
Have Learned.”

LOACKER, CROMWELL, & O’BRIEN

IN HUBAAND FREED, 2000 P. 151.
Learner-centered Assessment on
College Campuses: Shifting the
Focus from Teaching to Learning
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RUBRIC “ORIGIN OF THE
WORD”

e The word “rubric” originated
from the consistent directions
provided to clergy in medieval
religious books. These
directions were printed in red
ink. The work rubric means red.

WHAT IS A RUBRIC?

e A systematic scoring guideline
to evaluate (judge) specific
levels of students’ performance
(essays, oral exam, problem
solving, portfolios) through the
use of a detailed description of
performance levels.

WHY TO USE IT?

* Get consistent scores across
all students.

e Allow students to be more
aware of the expectations for
performance

e Measure student learning
related specifically to a
department’s objectives.

Rubric Characteristics
/ Advantages

For assessment, we usually
want to develop a rubric that:

eAllows us to directly evaluate
performance of student
learning outcomes.

e|s general enough that it can
be used for different
assignments (e.g. papers may
be collected from different
courses/faculty).

e|s understood and agreed
upon by faculty members who
will be using the rubric

Benefits of rubrics to
students

e Give students a greater
chance of achieving a clear
and defined target.

e Effective rubrics enable
self- assessment and self-
directed student learning.




e Rubrics standardize grades
and help students
understand where their
grades come from .

e Provide students not only
with feedback, but also with
a scale against which you are
measuring their
performance.

e Help students focus on the
important dimensions of
performance.

e Rubrics can effectively
assess student learning, and
communicate expectations
directly, clearly and
concisely to students.

J Rubrics provide

Types of Rubrics I Task-Specific Rubrics l

e A generic rubric is used to e Task-specific rubrics are clear
judge a wide variety of and simple to understand.
related student work. e But — task specific rubrics do
e A task-specific rubric can little to help students learn
only be used for one, specific and teachers teach.
task. e Task-specific rubrics have
their place — but they are
Generic Rubrics | limited. They focus on one
specific task rather than a full
e A generic rubric describes range of comparable tasks.
broad learning targets and are

better for complex skills that How Many Evaluative

generalize across tasks. Criteria Should be in
e The aim of generic rubrics is a Rubric?

to help students apply what

.. _ they learn about quality in
opportunities to consider one task to a number of e Many rubrics use a 4 point

;Nhat. delmtlv(nsl’flr(ationsd ff similar tasks. scale in which 3 is defined as
earning look like, and to e A generic or general rubric “meeting the standard” and 4

describe stages in the e e verd Aeres SilEr is defined as “exceeding the
development and growth of

knowledge and skills.

performances. For example standard.”

the Six Trait Writing Rubric * A 2 means “just below the
may be used to judge a wide standard” and a 1 means
variety of writing assignments. “way below the standard.”




How are Rubrics
Scored?

KThere are 2 ways h

score rubrics.

e A holistic score gives a
single score or rating
based upon the overall
impression of the
student’s work.

e An analytic score judges
essential traits (or
dimensions) so that they

wn be judged separatelyj

How Are Rubric Scores
Converted To Grades?

\

/- To convert a rubric score
to a percentage grade, you
will need to assign points to
each level of the scale, and
you may need to weight the

Developing a Rubricin
4 Parts

~

Task Description What is
the student supposed to
do?

e Examples: write an essay,
or make an oral

-,
0‘0

Qimensions. /

wresentation. /

ﬂ Gather Randoh

Samples of Student
Work
e Next, gather at least 30
random samples of student
performance that illustrate
the skills or behavior.
Sort student work
You may want to start with
four piles sorted according
to these four labels:
e Does Not Meet Standard,

% Scale How well m

poorly has the student
done on the task?
e Sophisticated, competent
, partly competent, not yet
competent
e Exemplary, proficient,
marginal, unacceptable
(unsatisfactory).

e Meets Standard, and

e Approaching Standard,
® Exceeds Standard. /

e Advanced, Intermediate,
Qovice (Beginner). /
ﬁ Dimensions \

e Dimensions break down a
task into components and
identify the importance of
these components.

o Dimensions are
descriptive, not evaluative
(e.g., “organization” not
“good organization”).

e Dimensions help students
see that the work they are
doing is multidimensional

and draws on multiply

bilities.




{

/

%* Description

of the }
Dimensions

KUse simple language \

\I;etween
xcellent work.

e Rubrics should contain at
least a description of the
highest level of
performance.

e With experience and in
response to the
complexity of the
performance, descriptions
of all levels can be written.
e Students need not to fit
into a single category. On
oral presentation skills, a
student might speak in a
clear voice but lack eye
contact.

e Descriptions for each
level help students see
that the work they are
doing does have varying
levels of achievement.
There is a difference

poor ary

/

%+ Reflections on Making a
Rubric:

e What are my reactions to\
making this rubric?

e How will my teaching
change if | use rubrics with
my students?

e How could | use rubrics to

give students feedback? /

< How do | Know When |
Have a Good Rubric?

KThe content has a ”ringh

truth

e Emphases seem right

e Levels of the scale make
sense.

e Features of importance
have been covered without
overload.

e You are left with only a
few questions about what

is/is not on the rubric.

kThe rubric is insightful. /

Presentation on Findings
from Research Sources

A Rubric for a Slide
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